Let me conclude with a few excerpts from one of my favorite books about portfolios, Portfolio Portraits by Donald H. Graves and Bonnie S. Sunstein: 

In a few short years, states and school systems have moved from reading about portfolios to mandating them as evaluation instruments for large school populations...Early data show their use as a medium for instruction is more promising. We need to explore the many uses of portfolios (p.1)...Portfolios mean more than evaluation or assessment...Portfolios ought to be personal documents of our personal histories....As Jane Hansen likes to say, a portfolio ought to show who we are and who we want to be.   (p. xii) 
· What should or could portfolios contain? 

· What do you want final portfolios to look like? 

· Do you want to grade individual portfolio samples, the entire portfolio? If so, who should be involved in the evaluation? 

· Who might you invite to become the audience for your student's portfolios? 

· How will portfolios be stored and accessed? 

· Will you choose to organize a portfolio celebration or presentation by students?

EXERCISE 1   
WHAT WOULD YOUR PORTFOLIO LOOK LIKE?
The primary purpose of a student portfolio is to demonstrate what has been learned in a given class or across a certain part of your school career. Your portfolio might include samples of a process or procedure you have mastered, an effort you have made, or specific knowledge or skills you have acquired. Consider the following examples. 

Think back to when you were the age of your students. What examples might you be able to include? Visualize what you have stashed away in old scrapbooks, yearbooks, or attics. 

Think next about students in your school. Consider what students do in your class and in the school in general. What kinds of general learning experiences should be documented. For instance, do you want examples of cooperative behavior, critical thinking, goal setting, study skills? What about unfinished or rough samples which show how a student improved a product by re-working or revising it? Will you want portfolios to include examples of contributions to the school or community and demonstrations of citizenship or leadership? 

List seven to ten things you might want to include in a student portfolio today at your school. Alternately, you could list samples from your past, when you were the same age as your students. 

i.   ________________________________________________ 

ii.   ________________________________________________ 

iii.   ________________________________________________ 

iv.   ________________________________________________ 

v.   ________________________________________________ 

vi.   ________________________________________________ 

vii.   ________________________________________________ 

viii.   ________________________________________________ 

ix.   ________________________________________________ 

x.   ________________________________________________



As an alternative, you can create a portfolio for a symbolic student who represents the kinds of kids you teach today. The resulting portfolio could be used as a sample in your first portfolio lesson. The sample will heighten the credibility of the lesson. 

Spend a weekend reviewing your old clippings, report cards, photos, year books, college papers, certificates, awards, and other historical doo-dads. Look through old folders, range through the attic or basement, and don't forget boxes in the garage. Then, assemble your momentoes in a portfolio-type-scrapbook. This process will also help you appreciate the complexity of the challenge. You'll gain a new confidence in teaching portfolio making skills. 

Your portfolio should include the following three elements: 

a. Front Matter includes an introduction and table, acknowledgment, and a table of contents. The table of contents must reflect some kind of organizational scheme. Many people simply organize items chronologically. Others will prefer to group the samples by type of skill or experience. Still others will organize items by common threads of experience or themes in their life. The introduction tells the reader something about the author and gives a brief overview highlighting for the reader the most important things to be found in the portfolio. 

b. Middle Part contains from 5 to 15 samples or artifacts. Each page should include a title, the actual sample or artifact, and some commentary or caption which gives additional detail. If you don't have room on each page for all of this, just put a title by each sample. Then place a title page and background or introductory material before each group of similar samples. 

c. Back matter summarizes the portfolio experience. It often tells what you learned about yourself in the process of creating the portfolio. This piece is optional in Professional Portfolios.

We ask students to reflect upon their experiences, to tell us why they have chosen to include certain samples in their portfolio. At this point, you are asked to consider what portfolio-making has meant to you. Answer any or all of the following questions briefly. 

a. What aspect of making a portfolio did you enjoy? How did you feel when you were done? If you did not enjoy it, tell why. If your attitude about portfolios changed, tell how. 
b. Who might you share your portfolio with; who might be interested in seeing it? 
c. What skills did you use to make the product? For example, did you use skills related to desktop publishing or design, archiving and sorting, analyzing, writing, goal setting, etc.? 
d. What do you think is the value of making a portfolio? 
e. What do you think might be the benefits of using a portfolio in your class or school? 
f. What skills might you want to teach students who are being asked to prepare a quality portfolio?

YOUR DEFINITION OF A PORTFOLIO

We have defined a Personal, Professional, and School based Portfolio. What is your definition? (To help you think broadly about the topic, additional information is provided from the dictionary, an NEA portfolio book, and my own book.) 

a. TRADITIONAL, DICTIONARY-based definition (MacMillan and Webster) 

Port- to move   Folio- papers   

A portable case for holding loose papers, drawings, documents and similar materials. 

b. SCHOOL BASED Portfolios (Taken from the NEA book Student Portfolios) A record of learning that focuses on a student's work and often on his or her reflection on that work. Materials may be collected by the student or in collaboration with teachers, parents, and others. 

i. Literacy portfolio--focuses on literacy or language progress 
ii. Descriptive portfolio--demonstrates various skills a student can do, but does not attempt to evaluate the work according to set criteria. 
iii. Showcase portfolio--record of learning that shows or celebrates the work a student has completed. The student selects what goes into the portfolio. No evaluation takes place. 
iv. Evaluative Portfolio--Every sample (and the entire portfolio) is subject to evaluation.

c. KIMELDORF LIFE-STORY--The emphasis is on creating a portfolio which highlights your achievements, contributions, passions, and interests. 

A portfolio is a collection of samples that communicate your interests and give evidence of your talents. You use your portfolio to show others what you have learned, accomplished, or produced. You can think of your portfolio as a special-purpose autobiography. 

There is no one "right" way to build a portfolio. In the past, most portfolios came in binders, leather carrying cases, or scrapbooks. They might have been accompanied by boxes to hold objects. Today you might include computer disks, multimedia CD-ROMs, videos, and audio recordings.

On the following lines, write your definition, as you understand the word "portfolio" at this time. 

  _______________________________________________________________ 

  _______________________________________________________________ 

  _______________________________________________________________ 

EXERCISE 2   
WHAT GENERAL PORTFOLIO SKILLS DO WE NEED TO TEACH? 

I have seen two general results in classroom portfolio projects as represented in the stories of Clyde and Matilda. 

Clyde never made it to the portfolio in-service, but he did pick up the hand-outs. He told his class that they needed to collect their work and make a portfolio at the end of the term. Every so often he'd write on a returned paper "put in your portfolio." As midterm approached many students had fewer than ten samples, and they asked for examples of things they might include. Clyde suggested that they look for examples that represented their best work, critical thinking, and a learning goal. At the end of the term, three days before the parent conferences, students began to assemble their final portfolios. Most kids had collected material from Clyde's class. Several folders appeared skimpy, or simply contained returned, graded papers. During a typical conference, when asked why a paper was included, they usually replied, "I got my best grade on this paper." 

Clyde's approach is not the recommended one because his students were not challenged to think creatively nor critically about their learning, their lives, or their accomplishments. They simply performed a clerical task of storing and retrieving documents. Clyde employed what I call the folder-mentality portfolio. 

Matilda began differently. She brought in a sample of her own portfolio. She asked kids to guess what was in it. She got across the idea that a portfolio is like an autobiography or resume. She asked her students to collect the following samples: an example of a challenge you had to face, a paper you had to revise or re-work to get a good grade, proof that you help others, and three samples of work from her class which represent learning a new skill, and at least one example of learning or achievement outside of school. 

She found that even these initial directions were not enough. Students wanted examples of what they could collect to show a challenge they had faced. The class talked and then created lists of typical problems or challenges students faced in the social sphere (friends, peers, and family), academic (grades, deadlines, competition, testing), and the physical arena (sports, dieting, acne, fitness, addiction). Eventually, they made the connection to personal challenges they had faced (like illness, bravery, being lost, rejecting peer pressure, handling tough assignments, physical labor or jobs, etc.). 

Students had to turn in two samples each week to earn points towards the total portfolio grade. In the fifth week students were shown how to analyze their samples. They were asked to put them into groups according to type of skill shown. Students would analyze if a given sample showed they had demonstrated a skill working mostly with people, information, or things. In the sixth week each student selected final samples and wrote an outline. From here they practiced writing descriptions of the sample, drafted introductions, and wrote in their journal about each sample. Finally, everything came together. The teacher let each student type captions and titles on a computer which were laser printed and pasted onto plastic sheet protectors. Decorated covers came next. During the conferences students spoke with enthusiasm about their efforts to construct a portfolio. They explained how each sample demonstrated a skill, challenge or contribution. They told what each sample had meant to them personally and they ended by stating goals for either careers or learning. Students found they could re-use their outlines to guide their oral presentations during the parent-school conference week. 

Matilda recognized that she had to model certain behaviors, teach skills, edit, and interact with students. Her story is my way of briefly illustrating the sequence of skills which I have put into my student workbook Creating Portfolios For Success in School, Work, and Life. This sequence will now be reviewed, with each step referenced to a specific set of pages. If you have a copy of the book, you will be able to find each step illustrated in greater detail. The teacher guide also includes additional examples and suggestions. 

SETTING THE STAGE

To set the stage for the learner, you need to plant the seed of possibilities. I suggest reviewing the different kinds of people who would benefit from or enjoy making a portfolio. For instance, why would an athlete want to make a portfolio? Then I ask the class what the athlete might put in one. 

Next, it is critical to help students begin assessing their own interests and accomplishments. This is like resume writing and as you might recall, it is not an easy step, but it is crucial. Again, my student workbook contains several prompts or questions which help students identify their proudest moments or their passions. 

With a sense of purpose and a sense of self established, you can then add the specific items you would like to have included from your course. It is at this point where you need to inject specific requirements for your student's portfolio. Please try to balance your requirements against the opportunity of letting the student select what is important to him or her. Keep in mind that the most powerful portfolio includes examples from both inside and outside of school. 

ARCHIVING SAMPLES 

The habit of collecting and archiving samples needs to be modeled and practiced. I recommend asking students to turn in a weekly log 

ANALYZING SAMPLES

With the samples collected in a working folder, students next select their final samples for inclusion in their final portfolio. This is a good time to ask kids to think about criteria which will be used in judging the final product. First, examine your potential audience and their expectations (see pages 37-38). Second, consider the grading criteria (pages 38-39) and finally consider the common skills or traits in your samples (pages 40-42). 

SEQUENCING AND ORGANIZING SAMPLES

With samples analyzed and selected, the task turns to sequencing or ordering the samples. This is an organizational activity. Writing an outline serves this purpose (and is illustrated on pages 45 to 50). 

EXERCISE 3   
STRATEGIC CURRICULAR OR PROGRAM PLANNING QUESTIONS 

Now we'll examine a set of questions which will help you define exactly what you want your portfolio program to look like. These questions can help you summarize your current thoughts about establishing or refining a portfolio program where you teach or work. After each question you'll find some examples or prompts, but please don't feel limited to these options. 



13)   SAMPLE SOURCES

Where do you think student portfolio samples should come from? Look over the following examples for ideas. 

a. Your classroom and curriculum. 
b. Your discipline, department or block program. 
c. School wide. 
d. Outside of school. 
e. Other _______________________________________



14)   LIMITS TO SOURCES

Are there any outside boundaries defining the limits of an acceptable sample? Do you want only samples which show the student's best work, proudest moments, or highest performance? Alternately, can you consider rough drafts, "works in progress," beginning attempts, corrected work, experimental work? Will you allow self-graded work or ungraded work from school? (Obviously if you allow items outside of school, grades are not a question). 



15)   REQUIRED SAMPLES--GENERAL TYPE

Can you think of the general types of samples you would like students to include in their portfolios? (You need not be specific here because the next question will ask you to list any specific lessons or learning samples you want included.) In this question think of the general traits you hope students will include in their portfolios. This might include traits related to work habits, citizenship, community, life-long learning, critical thinking, computing, etc. 



16)   REQUIRED SAMPLES--SPECIFIC TYPE 

Do you have a specific sample or item you want to see in each student's portfolio? This is the time to prescribe specific assignments or types of work. 



17)   PROGRAM DESIGNERS

Who should design the portfolio program? First make a list of all the people you could invite. Then reduce this list to manageable number (typically less than ten people). People to consider include: 

a. Classroom teacher 
b. Team of practitioners (department, committee, block group) school wide 
c. Team of practitioners district wide 
d. Administrators 
e. Students 
f. Families 
g. Community representatives 
h. Employers 
i. College and post-secondary training staff 
j. State education agency



18)   ORAL PRESENTATION

Will you ask your students to share or present their portfolios? If you answer "yes," who would you like to invite to see the student portfolios? A list of suggestions is found next. 

a. Student creator and teacher. 
b. Peers. 
c. Guardians. 
d. Other teachers in your discipline. 
e. Other teachers outside your discipline. 
f. Future or next year's teachers (high school, college, training programs). 
g. Administrators. 
h. Employers. 
i. Community representatives (ad hoc or from agencies and enterprises). 
j. People invited by the student.



19)   AUDIENCE EXPECTATIONS

How do you want to involve your audience in the process? What do you want them to do? 

a. Listen to students 
b. Advise students 
c. Grade and evaluate portfolios or the presentations 
d. Ask questions and offer praise 
e. Other _________________________________



20)   GRADING PORTFOLIOS

How will you grade the portfolio effort? Some options to consider include: 

a. The entire product will be graded using a rubric spelling out criteria for appearance and completeness. 
b. Selected samples will be graded individually 
c. Specific skills will be graded using a rubric or other pre-determined standard 
d. It will not be graded 
e. The student's self-evaluation will be graded for accuracy by comparing it to a second evaluator's score for a matching validity. 
f. Other _________________________________



21)   GRADING SEQUENCE

Do you want to give one all-or-nothing grade at the end, or use Matilda's process of grading in progressive steps towards completion (e.g., earning points along the way for turning in 10 working samples, completing an outline, creating the entire package, making a presentation, etc.) 



22)   AESTHETIC STANDARDS FOR THE FINAL PRODUCT

Publishers establish aesthetic standards for their books, and as a result, their products are recognized or associated with a certain "look and feel." Similarly, a portfolio may appear more aesthetically pleasing if the product has a consistent or unified look. Otherwise, it may appear as a hodge-podge collection. You must address the question of appearance early on. Just like a publisher, you might want your school's portfolios to share a similar style or "look and feel." Alternately, you must weigh this against the point of view states that all portfolios should be unique both in content and appearance. Begin by establishing a minimum set of elements for each portfolio. Look at the following list and consider which items are minimally needed. 

a. Cover 
b. Title page 
c. Acknowledgments 
d. Table of contents 
e. Introduction or overview 
f. Page number or other navigating system for accessing samples. 
g. Conclusion or reflection statement.



23)   AESTHETIC STANDARDS FOR THE INDIVIDUAL SAMPLES

What about individual portfolio samples, should they have a unified style or common look? Are there certain things you want included in each sample? What must minimally accompany each sample? 

a. Title 
b. Captions 
c. Student evaluation of the sample's value or purpose 
d. Other _________________________________



24)   ARCHIVING FREQUENCY

How often should students be expected to archive materials or add to their portfolio? 

a. Weekly. 
b. Monthly. 
c. Quarterly. 
d. Yearly. 
e. Other _________________________________



25)   ACCESS TO PORTFOLIOS

Who will have access to portfolios? 

a. Students 
b. Teachers 
c. Administrators 
d. Family 
e. Other _________________________________



26)   STORAGE

Who is responsible for storing portfolios? Where will this be done? 

a. Students 
b. Teachers 
c. Administrators 
d. Family 
e. Other _________________________________



27)   WORK TIME OPTIONS--WHERE

When will students work on their portfolios? 

a. In a specific class like __________________________ (e.g., English). 
b. In a block class like __________________________ . 
c. During a special activity or advisory period like _______________________ . 
d. Totally outside of school.



28)   WORK TIME OPTIONS--HOW OFTEN

How much time should students be given to work on their portfolio in school? 

a. One period or hour per day. 
b. One period or hour per week. 
c. One period or hour per month. 
d. Other _________________________________



29)   CULMINATING EVENT--YES OR NO?

What kind of culminating event would you like to see? 

a. Parent and teacher conference 
b. Peers or class review 
c. Family evaluation 
d. Review committee (chosen by school). 
e. Review committee (chosen by student). 
f. Review committee (chosen by ______________________) 
g. Presentation and celebration.



30)   CULMINATING EVENT-WHEN

When could portfolios be shared, evaluated, and presented? 

a. After school. 
b. During teacher prep periods? 
c. Special days where school closes down and conferences are scheduled? 
d. Other _________________________________








EXERCISE 4   
STRATEGIC PLANNING FOR A PROGRAM PROPOSAL   (OPTIONAL)
This is your chance to do some strategic planning, analyzing debits or obstacles and benefits. As a result, you'll be able to develop a rational or proposal for more resources, times, or training to support the planning, design, and coordination of your portfolio program. This is an important step if you are planning anything beyond a single classroom or single discipline such as a school-wide portfolio program. 



31)   OBSTACLES AND CHALLENGES

Every new undertaking has obstacles or challenges. List issues or problems which you feel might come up, or which need to be addressed. A sample list of thorny issues follows (see items labeled a to d). Look over the list and try to identify 3 to 5 of the most important challenges or issues which must be addressed. After you review the three groups shown next (a to c) underline the three to five most pressing challenges you will face. Put them in order of difficulty. Starting with the least difficult challenge, get input from others or brainstorm alternatives for each problem. This does not mean you have to solve the issue, only that you need to be able to pose the problem and begin investigating your creative options or work-arounds. 

a. Leadership & Time Issues 

· The program needs to have a leader or coordinator who is given some time off from classroom duties to get our portfolio project off the ground. 
· We do not have a clear place in our current curriculum or schedule where portfolio making skills will be taught. 
· We need an alternative schedule or some special non-teaching days which allow community people to participate in portfolio presentations. We need an alternative schedule or some special non-teaching days which allow us to community people participate in portfolio presentations. We can't teach and host presentations at the same time. 
· We need time to evaluate portfolios, especially if we involve a team. 
· We are experiencing resistance or reactions to the "mandating" of portfolios. 
· We are not getting support from _________________.

b. Assessment issues 

· There is not enough time to assess portfolios. We need time to more clearly define what should go in portfolios as a team/school/department/district. 
· We need to establish criteria if we are going to grade or compare portfolios. 
· Parents, colleges, or the school district want hard data like standardized scores. This limits portfolios as a means of evaluation. Therefore, we need to consider ______________.

c. Technique, logistics and confidence issues 

· We feel that we need from more training or technical assistance. 
· We would like to team teach portfolios as we build our expertise. 
· We are still feel a bit unsure about the details pertaining to the "how, where, who" of storage.
WHAT ARE SOME PROBLEMS AND POSSIBLE REMEDIES? Below are some of the problems and possible remedies concerning the use of portfolios for administrative decision making and reporting. 

· Students are ill-prepared to carry out work that is a required part of a portfolio. This, in fact, is an ever-present bundle of problems, which extends well beyond portfolios and assessment. Several strategies are needed. 

· If students have not had an adequate opportunity to learn the subject matter and appreciate some of the linkages among various concepts and procedures, any form of assessment--not just portfolios--will be both meaningless and unfair. Addressing this problem will likely involve changes in course offerings, curriculum coverage, and instructional strategies (as well as staff development programs and possibly school finance). Some assessment paradigms (Baker; See Ron Dietel, National Center for Research on Evaluation, Standards, and Student Testing--CRESST, below) mitigate the problem of student differences in background knowledge by providing fairly extensive subject matter material with each task. 

· If students have not been exposed to or had practical experience in applying their subject matter knowledge to novel problems, in solving open-ended problems, or in working on extended projects or projects that require collaboration with other students, they will likely perform less well than students who have had these experiences. This problem needs to be addressed in the same fashion as the previous problem of disparity in opportunities to learn the subject matter. 

· If students have limited proficiency in reading, writing, and speaking English, they will likely perform less well on examinations requiring these skills than students who have a command of the English language. This problem may be particularly severe for writing tasks and open-ended problems that require written or oral explanations. Various approaches to the problem are possible, including bilingual support, translated materials, and opportunities for students to tackle some problems in their primary language. Some researchers (O'Neil et al; See CRESST, below) are also developing and pilot-testing simulated tasks that retain the content and conceptually challenging character of regular performance tasks but place less linguistic demand on limited-English proficient students. 

· Different students have worked on different tasks or projects that are not comparable either to each other or across classrooms. Under the worst circumstances, this common situation is like the classical problem ofcomparing apples and oranges. Several things can be done: 

· Develop general criteria that encompass a wide variety of projects and products, and train teachers and other raters to use the criteria; 

· Include "on-demand" tasks that all students complete as part of their portfolio collection; 

· Arrange to have more than one rater for each of the portfolios; and 

· Use more than just portfolios as the source of evidence of student accomplishments. 

· Teachers have used different criteria for rating portfolio work or come up with different scores even when they use the same criteria. This problem can be solved with training, planning time, and the involvement of teachers and other people with subject matter and instructional expertise. Teachers need to be involved in the development of a common set of criteria and the selection of rubrics that very specifically define performance. Research shows that under these conditions teachers and other raters can be trained to rate student work consistently (referred to as high inter-rater reliability). 

· Teacher guidance and peer review are different in different classrooms. Where comparisons across classrooms are desired, fairness compels educators to develop rules about teacher guidance and peer review. So many changes are required in reforming curriculum, instruction, and assessment that even the most experienced, most knowledgeable teachers need training and an opportunity to work things through with other teachers and subject matter experts. Reaching agreement on how much and what type of guidance should be given on assessed work can be a part of these training sessions. Such staff development is absolutely essential where every teacher is involved and comparisons are to be made. 

· Peer review can also be troublesome, since students placed in higher ability groups would likely receive more helpful peer input. As a consequence, many teachers and assessment experts have argued that peer review has to be given up if student-level comparisons are to be made equitably. 

· Parent, sibling, or other help may also present a problem in assessing student performance based on portfolio projects that extend over a period of time. Sending notes home with guidance for parents has been one approach, and student honor codes have been another. 

· Students have worked on only a small number of tasks. Because performance tasks and extended projects take time to plan and carry out, many portfolios contain a small number of products. However, since not all tasks are alike, it is difficult to specify how many should be required. But researchers (Shavelson et al; See CRESST, below) have learned that about 10 tasks are needed to assess a student's understanding of a particular subject area, such as science. 

With fewer than 10 tasks, we can only judge how a student did on the particular tasks undertaken (the student might perform quite differently on a different set of tasks). This problem of limited generalizability of tasks can be addressed by increasing the number of tasks for all students or by not relying solely on portfolio work to judge a student's accomplishments. 

Occasionally, fewer tasks would be needed if each task came with fairly extensive passages of task-related information, such as those used by some researchers (Baker, See CRESST, below) to assess deep understanding of history, social science, and science. On the other hand, more tasks would be needed if the tasks were less carefully structured or less carefully researched, or the content area to be assessed were defined more broadly, for example, mathematics and science combined. 

Increasing the number of tasks in a portfolio may not be a bad idea anyway: It would give additional emphasis to student production of papers and other work products. In terms of administering tasks or assigning work, the 10 might be carried out over an extended period of time as a continuing cycle of instruction, performance, and assessment. At the opposite extreme, 10 tasks that require 15 minutes each might be administered in a single morning at the high school or junior high school level. 

In addition to these problem-specific strategies, several general strategies have been used to buttress the technical underpinnings of portfolios--that is, training raters to criterion (a pre-established standard of acceptability), continued in-service training for teachers, periodic sharing of portfolios across classrooms, auditing, and various research and development activities. 



32)   BENEFITS ANALYSIS

In the end, what do you hope will be the final benefits of your portfolio program? Some examples are listed next. 

a. Reinforces instruction and learning. 
b. Makes evaluation more meaningful. 
c. Helps students develop school or career goals. 
d. Showcases student talents. 
e. Promotes self-evaluation and self-awareness. 
f. Promotes creativity, self-expression. 
g. Encourages critical thinking. 
h. Recognizes learning outside of school. 
i. Links learning to "real world" activities. 
j. Satisfies a mandate.








EXERCISE 5   
DETAILED LESSON PLANNING 

If you are a teacher, and if you get this far in this document, then you are probably ready to consider the scope and sequence of future portfolio lessons. 



33)   SCOPE AND SEQUENCE OF INSTRUCTION

What might be a general sequence of portfolio lessons you'd like to follow? If you work with teaching staffs describe the process you will use to create a portfolio system. (This general list should include about 10 to 15 steps). You might want to review the skills listed in "EXERCISE 2--WHAT GENERAL PORTFOLIO SKILLS DO WE NEED TO TEACH?." 

i.   ________________________________________________ 

ii.   ________________________________________________

iii.   ________________________________________________

iv.   ________________________________________________

v.   ________________________________________________

vi.   ________________________________________________

vii.   ________________________________________________

viii.   ________________________________________________

ix.   ________________________________________________

x.   ________________________________________________

xi.   ________________________________________________

xii.   ________________________________________________



34)   THE FIRST LESSON

What would you do for your first lesson or sessions? How will you introduce the topic? (Will you use your own portfolio? What will you tell students? What activity might you use?) Three recommended activities are included. 

i. Discuss the different reasons why people keep portfolios. 
(See pages 10 to 11 in the student workbook) 

ii. Demonstrate what a portfolio could look like. 
Show your samples or those of other students. 
Just show the title or cover and ask people to guess what is inside. 

iii. Spell out any specific samples you will want included in the portfolio. 

iv.   ______________________________________________________ 

v.   ______________________________________________________ 

vi.   ______________________________________________________ 

vii.   ______________________________________________________ 

viii.   ______________________________________________________
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Student Portfolios by Laura Grosvenor, et al. (Washington, DC: National Education Association, 1993). The first in a new series of NEA Teacher-to-Teacher Books, published by the NEA Professional Library, presents six first-person stories of classroom teachers using portfolios for both presentation and alternative assessment. 

The Walkabout Papers: Challenging Students to Challenge Themselves by Dr. Maurice Gibbons (Vancouver, BC: EduServe Inc., 1990). Describes the "challenge" method of education wherein students develop expertise and confidence in the pursuit of a personally chosen challenge. 

What Color Is Your Parachute? by Richard Bolles (Berkeley, CA: Ten Speed Press, revised yearly). The best selling (and best) book on the topic of "parachuting" onto your best career path. Must reading if you want students to include occupational or career samples in their portfolios. 

Write Into a Job by Martin Kimeldorf (Bloomington, IL: Meridian Education Corp., 1990). This book on resume writing is a natural follow-up to portfolio production. 
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